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Abstract of Thesis  
 
FAMILY INFLUENCES ON THE EDUCATIONAL ASPIRATIONS OF FEMALE YOUTH IN 
APPALACHIA 
 
Family support, both financial and social, can impact the educational aspirations 
of youth. Studies have shown gender also plays a role in those educational aspirations. 
While there has been some research done on the educational aspirations of youth in 
Appalachia, the research on female youth Appalachia is less explored.  
This study looks at the educational aspirations of female youth in Appalachia by 
surveying a group of young women who belong to the Robinson Scholars at the 
University of Kentucky. Participants completed a brief, one time survey answering 
questions about the types of social support received and the providers of that support.  
Preliminarily data supports the literature; in the absence of financial capital, 
social capital may be used to empower young women. The data also supports the idea 
that most females are impacted by their mothers’ influence more than other members 
of their family or community.  
Conclusions and discussions will include a plan for further research, as well as 
the implications for educators and students throughout Appalachia.   
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Chapter One: Introduction 
Background and Setting  
 In general, Appalachia has a reputation for being rough, rural, Christian, 
uneducated, white hillbillies (eg. Cooper, Knotts and Elders, 2011). The state boards of 
education along with superintendents and administrators in Appalachia are working to 
raise the expectations of education. For generations the majority of Appalachia has 
relied on the coal industry to provide income to support their families. With a changing 
economic environment, the culture around education is changing (eg. Cooper, Knotts 
and Elders, 2011; Schreiner, B. 2012.) 
Appalachia has a history of upholding traditional gender roles. Because of the 
cultural heritage behind traditional gender roles, this value continues throughout 
generations. This cultural difference plays a role in the development of educational and 
occupational aspirations of the youth of Appalachia.  
 It has been noted that gender does play a role in the educational and 
occupational aspirations of youth (eg. Cheng-Mau and Bikos, 2000.) This study also 
notes while there has been a substantial amount of research done on the vocational and 
educational aspirations of high school students, many of these studies have focused on 
the white male. The current study will not only look at the educational aspirations of 
females, but more specifically a cultural sub-set of females from Appalachia.  
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Knowing the different conditions associated with education in Appalachia will 
help provide policy makers, as well as educators, an insight as to how they may change 
their operations to help meet the needs of these students. An understanding of the 
culture and heritage can also help provide insight to educators about the lives their 
students may lead outside of the classroom. Teachers can sometimes be looked at as 
thinking they are better than everyone else. By having knowledge of the culture they are 
teaching in they will be able to be more sensitive to traditions in Appalachia.    
Knowledge of the traditional gender roles that are frequently valued by 
Appalachian families may help the educator connect better with students, as well as 
parents. By understanding the role that family support can play in the aspirations of the 
female youth in rural Appalachia, educators will be better able to serve their students if 
they can connect and understand what their specific needs are.  
Purpose of the Study 
 The purpose of this study is to examine the relationship between family support 
and the educational aspirations of female youth in Appalachia. 
Statement of the Problem  
The educational aspirations of youth in rural Appalachia have been a subject that 
is, more often than not, overlooked by many. The studies that do look at the subject 
often do not look specifically at the role of gender in the educational aspirations. To 
better serves students, it is important for teachers to understand in what manner and 
for what reasons students learn. With increasing pressure for teachers to be held 
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accountable for student achievement, knowledge of the factors impacting the students 
outside the classroom may help educators and administrators, as well as policy makers, 
create a more productive learning environment for all students.  
The objective of this study is to examine the educational aspirations of young 
females in Appalachia. As Appalachia is making an economic transition, young people 
are taking a stand for their home; for their Appalachia. With media portrayals of 
Appalachian youth, such as MTV’s series “Buckwild”, it may seem daunting to young 
people to get others to take them more seriously. By looking at the educational 
aspirations of Appalachian youth, a different story can be told about the young women 
from Appalachia.  While further research will be needed in order to assess the larger 
population, this study could help better understand the educational aspirations of a new 
generation of young Appalachian women. 
Problem Significance  
 The youth of Appalachia are often underserved and misrepresented. While it is 
true that most all cultures and sub-cultures are stereotyped in some way, it is not 
possible to treat all situations the same. The culture of Appalachia requires special 
attention, just as any other culture or sub-culture.  
 Each culture and sub-culture has a specific set of issues that should be addressed 
when thinking about education. We may not be reaching as many students as we could 
if a more customized approach was used. By looking at how family supports play a role 
in the aspirations of female youth in Appalachia, educators and administrations may 
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gain a better understanding of how they can best serve the student population.This 
study intends to help provide insight into the educational aspirations of female youth in 
Appalachia. 
Limitations  
There are several limitations to this study. First, the study used a convenience 
sample, not a random sample. Due to accessibility of a sample population, the study 
only looked at the part of Appalachia located in Eastern Kentucky. Also, because of the 
nature of the scholars program there may be a level of bias not found in a more 
diversified population. Results are limited to the sample population; there for they 
cannot be applied to all women in Appalachia. The Robinson Scholars Program is a 
highly selective program. Students in the Robinson Scholars Program have a high 
pressure to succeed. They are offered a full scholarship to the land-grant institution that 
comes with high expectations to do well.  
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Chapter Two: Literature Review 
Families and Education  
 To begin to understand what issues are involved with the educational aspirations 
of female youth in rural Appalachia, looking at the literature of educational aspirations 
of rural youth is needed. This research found that families play an important role in 
educational aspirations (e.g. Cheng, Ickes, and Verhofstabt 2012, Urdan, Solek and 
Schoenfelder,2007) 
 Cheng, Ickes, and Verhofstabt (2012) provided insight on how family support is 
related to students’ grade point average. It is noted here that an important predictor of 
academic achievement is family support. The categories of family support are divided 
into economic and social supports. Cheng et al. note that often these two types of 
support are “lumped together.”  The prediction formed was that the higher the 
perceived family support, the higher the grade point average. The results of this study 
showed that a grade point average variance of 5.86% could be associated with family 
social support and a variance of less than 1% was associated with family economic 
support.  
 Urdan, Solek and Schoenfelder (2007) all look at family support by looking at the 
family influences on academic motivation. The main objective of the study was to 
examine the amount of family influence as perceived by the students. Urdan et al. 
(2007) note that parents who are willing to provide support without becoming overly 
controlling provide academic motivation to their children. Students in the study also 
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mentioned other family members besides the parents as being influential in their 
academic motivation.  
 While there is a slightly different focus for Johnson, Elder, and Stern (2005), 
there are findings in their study that reveal how attachments to family may impact the 
aspirations of young people. In assessing the role attachments to family and community 
play in the young adult transition, this study finds that the adolescents’ attachments to 
their family play a role in their educational attainment and aspirations. Those who had a 
close family relationship, including respect for their parents, had more support in 
attending college and seeking employment outside of the area. These adolescents’ who 
had these close relationships also revealed a stronger desire to live close to their 
parents as opposed to those who did not have the same quality relationships. Also, 
educational ambitions were found to play a role in educational attainment.  
While research shows the importance of family support in the educational 
attainment of rural youth, research specific to gender shows a potentially more 
important role is played by families for females than for males. Cheng et al. (2012) 
found evidence in their study of the relationship of family support to grade point 
average that females who had higher family social support were more likely to have a 
higher grade point average. The study notes the importance for females of family social 
support in stabilizing a higher than average grade point average. Cheng et al. (2012) also 
finds that females from lower socioeconomic status who have a high level of family 
social support have higher grade point averages than their male counterparts. Cheng et 
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al. (2012) provide a possible explanation for this difference is the value that the females 
place on social support is higher than the value placed by males. This begins to bring the 
role of gender into our discussion of educational aspirations.  
While not specifically a study of female youth, Dyk and Wilson (1999) show a 
correlation between family support and educational attainment. This study brings in 
how important parental educational attainment, especially the attainment of the 
mother, can be to the aspirations of the children. The findings show adolescences’ 
educational expectations, mothers’ educational attainment, age and talk with non-
family adults about job/education and educational talk with family members has a 
direct effect on the young adults’ educational attainment. Dyk and Wilson (1999 p. 496) 
also agreed with previous work done by Coleman (1988) that “children’s academic 
success is a product of families who provide their children with stimulating cognitive 
environments, the norms and expectations supporting academic achievement, and 
resources that foster enrichment.”  
In discussion of family social capital and Appalachian youth outcomes, Dyk and 
Wilson (1999) bring up the point that family values in reference to attainment often 
become the guide used by the youth with they approach achievement. Another finding 
suggests that in the absence of financial capital, parents will provide increased forms of 
social capital, such as involvement and encouragement, which may help foster success 
of their children. 
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Similar to Dyk and Wilson (1999), Chenoweth and Galiher (2004) look at parental 
occupational and educational attainment as a factor in the attainment of the students. 
While Dyk and Wilson (1999) look at the mother, Chenoweth and Galiher (2004) chose 
to look at the father. However, the findings were similar. When the father held a 
professional occupation, the student was more likely to have higher aspirations to 
attend college than those whose father did not hold a professional occupation. When a 
father had attended college, the student reported having more of a desire to attend 
college then his or her peers whose fathers did not attend college. The difference the 
father’s educational attainment made on the children was true for the males more often 
than the female students (p. 10). 
While most of the studies have looked at high school age children and younger 
Bradbury and Mather (2009) look at first-year, first-generation college students from 
Appalachia. For these students, home and family plays a major role in their education. 
While students come from a household with low financial capital, some students 
experienced a strong support system from their family to attend college. The finding 
that students who do not have as much financial support can have high social support 
can be associated with the findings of Dyk and Wilson (1999) that in the absence of 
financial capital, the family may provide other forms of capital, such as a support 
system, to help a student achieve. 
Byun, Meece, Irvin, and Hutchins (2012) note that little research has been done 
that specifically examined the educational aspirations of rural youth. By using data from 
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a recent survey of rural high school students, Byun et al. (2012) investigates the relation 
between social capital and educational aspirations. For this study, both family social 
capital and school social capital were examined. Unlike other studies of rural youth, this 
study examines the educational aspirations as opposed to the educational attainment. 
However, Byun et al. note educational aspirations are a part of educational attainment 
(p. 356 2012.)  
Although the focus of the study (Byun et al  2012) is slightly different from other 
studies of rural youth, similar findings were made. Students who had regular 
discussions, three to five times a week on average, with their parents about college felt 
they were expected to attend college (Byun et al. p. 367.) The findings of Byun et al. also 
support other findings that family, and school, social capital play an important role in 
the educational aspirations of rural youth (Byun et al. p. 372.)  
Gender differences expand beyond the home to how teachers impact their 
students. Both Byun et al. (2012) and Chenoweth and Galiher (2004) provide examples 
in their results of the different educational attainments and aspirations of females and 
males. Byun et al. (2012) noted the difference in the impact a teacher can have on the 
students’ educational attainment. This study found the teacher could have more of an 
impact on a rural male than a rural female.  
In addition to variables used in other models, such as family size, socioeconomic 
status and the educational attainment of the parents, Wilson et al.(1993) added 
variables from the family life cycle of the students (including marriage and child birth) to 
 10 
 
the study. While these variables failed to provide any significant predictor of 
educational attainment, a difference in the attainment of males and females can still be 
seen. Wilson et al. conclude that while a spouse or children may not have an impact on 
the attainment of these women, they have most likely adopted the attitudes of their 
family of origin which has caused them to devalue their own attainment. As Wilson et al. 
(1993) note in their discussion, the results of this study help emphasize the importance 
of “parental and personal aspirations mediating social psychological predictors between 
family SES and the status attainments of rural females (p171.) “  
Wilson et al. (1999) also suggest, through the work of Otto (1986) that females 
from low-income families who have parental support are more likely to overcome 
challenges in educational attainment. This helps exhibit how different aspects of the 
family social capital can work together and balance each other. As Dyk and Wilson 
(1999) also point out families who have a low socioeconomic status can add to the social 
capital of their children by providing support and encouragement. 
Wilson, Peterson and Wilson (1993) examine the educational and occupational 
attainment specific to females from low income families in rural, Appalachian areas. 
While previous studies have noted the specific issues with rural, Appalachian youth (Dyk 
and Wilson, 1999; Howley, 2006), these studies have not specifically addressed the 
female youth. Compared to the rest of the nation, Appalachia has a more traditional 
system of gender roles (Howley, 2006; Swank, Fahs, and Haywood, 2011; Hennon and 
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Photiadis, 1979.) This circumstance creates another concern for Appalachian females 
when it comes to educational attainment.  
Several of the mentioned studies cite a difference between the aspirations of 
males and females. Swank, Fahs and Haywood (2011) note in their study that daughters 
are often pressured into taking on traditional caretaker roles in the family. Dyk and 
Wilson (1999) also found that male dominance was praised and females were 
sometimes pushed into quitting school to take on caregiving. This situation may leave 
many young Appalachian females forced to make a decision between family values and 
educational aspirations.  
Gender and Appalachia 
Appalachia is a unique region of the United States. The region has high poverty 
rates combined with high unemployment rates. The region is also troubled by low rates 
of education. (ARC.gov, N.D.)  
While women today have many more opportunities than their mothers and 
grandmothers did, many women, especially women in Appalachia feel they are still 
facing inequality due to their gender. In a review of the literature focusing on gender in 
Appalachia, several trends emerged. One major theme in the literature is a feeling that 
women are expected to uphold traditional gender roles. Other common themes in the 
literature included a feeling inadequacy, and difficulty overcoming financial barriers.  
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 Unlike the wives of Southern plantation owners who were seen as ornaments, 
Appalachian women were looked at as key players in the keeping of the family by 
performing heavy labors such as breaking ground and clearing forest (Weaver, S.J., 
2001.) Traditionally, the primary function of the female in the Appalachian household 
has been to be the mother and caregiver, not the bread winner.  
 Most all women interviewed by Egan (1993) noted a struggle with family and 
education. Participants in the study showed how challenging it can be for a woman to 
go against the cultural norm by attending an institution of higher education. While all of 
the women had different backgrounds and varied in age, the similar line in their stories 
centered on a feeling of obligation to family. Those participants with children felt an 
even bigger pressure to ensure that their family does not take backseat to their 
education. One participant noted that in the event that their families did become 
second priority, she would be “selfish” and would have to end her education (p. 272.) 
Fiene’s (1991) study of 18 women in Appalachian Tennessee also notes the strong sense 
of expectation to uphold the gender roles traditionally present by being the caregiver of 
the household. 
 In an interesting comparison, nine adolescent young women from West Virginia 
who are part of a math, science, and technology program already know the struggles 
that are associated with being female and pursuing an education (Spatig, 1998.) Most of 
the nine young women, from both rural and urban West Virginia, stated the biggest 
barrier to completing their education and having a successful career would be having a 
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family at an early age. One young woman even went as far to say she would not want 
children because of the barriers to her career that would be created. While this young 
woman has ruled out children completely, most of the group members see children in 
their future, just not any time soon (Spatig, 1998). Many of these young women have 
learned directly from female family members, including mothers and sisters, that while 
not completing your education can be the easy road, it will be something you regret not 
doing down the road.   
 Along the lines of financial barriers, in a study by Maggard (1990), many women 
feel they are the key caregivers and the family cannot afford for the woman, whether 
she is the daughter or mother, to leave the home to take on her own educational 
endeavors. In an interview of 44 women who were active participants in two union 
strikes in the 1970s, Maggard (1990) found that many of the participants encountered 
some type of financial barrier when attaining their education. Other results from the 
study show a large portion of the women noted they had to quit school before 
completing high school because the family could not afford the cost associated with 
sending them to school. When these women did quit school they feel into the caregiving 
role that carried throughout the literature reviewed for this research.  
 In addition to the literal financial difficulty that prevented the additional 
schooling for many of these Appalachian women, the unequal treatment received 
because of lower financial standing also hinders the educational attainment of some 
women. Some women felt uncomfortable in school because of the difference in 
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socioeconomic status (Maggard, 1990.) Other barriers associated with class barriers 
were encountered by parents of the young women in Spatig et al (1998) when 
attempting to interact with teachers at the middle school their daughters’ attended.  
 This feeling of class separation extends beyond the young women and their 
parents to the Appalachian females who have accomplished their goals of educational 
attainment. Fedukovich (2009) notes the struggles of adult women in the world of 
academia. Fedukovich tells a personal story of her own feelings with issues of fitting in a 
world that is dominated by professionals rather than those who would consider 
themselves part of the “working class.” In addition to feeling stereotyped, young 
Appalachian women may who choose the path of higher education may feel out of 
place. A feeling as though they do not fit in among the likes of their middle-class 
classmates who may not know the struggles faced by many Appalachian youth. 
 Egan (1993) discussed the family issues females face with balancing their roles as 
mothers with their roles as students. Fedukovich (2009) brings up another dimension: 
social class. Even after education is attained, there is still a sense of obligation, a sense 
of loyalty to the class they have been raised in. As Fedukovich shares her personal story, 
she says “…. social mobility forms the cornerstone of tried-and-trite American Dream 
politics: even daughters of heavy machinery mechanics can achieve “higher” social 
status” (2009, 141). This statement would lead one to believe that the young women of 
Appalachia can break away from the life they had growing up. However, that does not 
come without internal, and possibly external, conflict.  
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While other scholars have focused on the traditional family and gender roles that 
appear to be prevalent in Appalachia, some have chosen to look at how gender roles are 
changing. Unlike the stereotypical media portrayal of the backwards hillbilly housewife, 
women in Appalachia have more opportunities then the generations before them. While 
there are advancements being made, those advancements are not without struggle.  
Miewald and McCann (2004) look at how traditional gender roles are being 
challenged in the coalfields of Appalachia. Coal mining communities are more often 
than not a male dominated economy. The women interviewed by Miewald and McCann 
(2004) are fighting to become a part of the economic change brought on mostly by the 
loss of many high paying coal mining jobs.  
Because of the loss of income from the males of the household, many married 
women sought jobs. Many of these jobs were service or sales industry oriented. While 
the wife having a job outside the home may appear as advancement to many, this 
situation brought along more challenges for the newly employed women. Along with 
the job outside the home, the women felt they were also expected to keep up the home 
as they had before, often with little or no help. It was noted that one of the few ways to 
get help with the housework was by “screaming and yelling” (Miewald and McCann, 
1055). 
Aside from the struggle at home to create an equal partnership, the jobs women 
are “choosing” outside the home tends to be the only extensions of the traditional roles 
they are expected to hold. The higher paying jobs in the community are still viewed as a 
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“man’s work” and are nearly impossible for women to obtain. Litamer and Oberhauser 
(2005) also note the women who do enter the workforce find themselves in jobs that 
are of lower status and lower pay than their male counter parts.  
Even with the struggles facing the women of Appalachia, most seem hopeful and 
have a greater feeling of independence. Some women even noted being able to leave an 
abusive relationship because of their new independence, something that would have 
been hard before. Aside from changing their own relationships with men, the women 
are raising their own daughters to demand respect and be independent. With more 
opportunities for work outside the home and increased education are allowing women 
today to be financially independent; unlike previous generations of women who were 
relying on marriage and a husband to bring home money for the family, the Appalachian 
women today have a chance to make their own way.  
Much like Miewald and McCann (2004) showed women in the Appalachian 
coalfields changing their own, and future generations, economic independence, Swank, 
Fahs, and Haywood (2011) show a shift in attitudes from previous generations to the 
current generation of college age students. In addition to addressing sexual violence and 
rape myths, Swank et al. evaluate the supposed “Appalachian Distinctiveness” of gender 
expectations. Data collected from Appalachian college students refute the claim that 
there is an Appalachian distinctiveness when it comes to sexual violence, rape myths, 
and gender expectations. The Appalachian students questioned showed no significant 
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difference when compared to their non-Appalachian peers. There was also no statistical 
difference between male and female students.  
Although Appalachia has long held traditional family roles, today’s young 
generation is starting to think differently about gender roles and expectations. Swank et 
al. (2011, 138) does note that the results of this study may be due in part to the 
exposure to other ideas in college. However, with growing educational attainment in 
Appalachia, more young people may begin to adopt such views. It is also possible that 
because of the changes in the views of the previous generation, like the women 
interviewed by Miewald and McCann (2004), more young people in Appalachia are 
choosing to change the way that gender roles have traditionally played out, both inside 
and outside the home. 
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Chapter Three: Methods 
Purpose of the Study 
 The purpose of this study is to examine the relationship between family support 
and the educational aspirations of female youth in Appalachia who are a part of the 
Robinson Scholars Program at the University of Kentucky. 
Research Design 
 This study used survey research methods. The survey was developed using the 
objectives of the study in mind. The survey was composed of 6 sections: introductory 
information, parental support, family information, family expectations, and 
demographic information. The 6 sections included a total of 20 questions. The full 
version of the survey may be found in the Appendix. 
 The first four introductory questions gather the data about the participants. 
General data includes current year in college, major, and level of education the 
participants anticipate completing.  
 To develop the main questions in the survey, the goals of the survey and the 
current literature were taken into consideration. The result is a multi-stage question. 
Participants were asked to choose one to four of the most influential parental figures 
during their high school and college education. After the parental figures were chosen, 
the participants were asked about sixteen questions different supports. For each 
support, the participants were asked to indicate which, if any, parental figure(s) 
provided that support. The next question asked for the participants to choose which 
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support was most important and to indicate the parental figure who provided that 
support.  
 Supports were chosen using both emotional and financial supports. Emotional 
supports are those that do not require money but expressing care and interest in the 
youth. Supports that fall under the emotional support category were: attended after 
school functions with me, helped me with high school homework, had regular 
conversations with me about my academic progress in high school, had regular 
conversations with me about expectations to attend college, have regular conversations 
with me about my academic progress in college, have regular conversations with me 
about aspects of college life other than academics, helps me with college course work, 
supports my decision to attend college, supports my academic major, and encourages 
me to do well in college. 
Financial supports are those that involve providing funding for various expenses. 
In the high school section the support “financially supports my high school activities” 
falls under the financial supports. In college, financial supports were included in 
supports me financially by paying for: other day to day expenses, spending money, 
personal necessities, computer, and school supplies.  
 The next section of the survey asked the participants to provide information 
about the parental figures they chose in the first part of the survey. Participants were 
asked to provide the highest level of education, the length of residency in Kentucky, and 
the occupation of their parental figures. These data will help determine if parental 
educational level and occupation have an impact on the support of higher education 
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provided, as suggested by Chenoweth and Galiher (2004). Categories used in the 
parental occupation table were adapted from the American Community Survey.   
 Because family roles continue after leaving for college, participants were next 
asked to indicate the level of expectation to attend various family and community 
events in their hometown. After the level of expectation was indicated, the next 
question asked for participants to indicate the level of interference in their school work, 
due to family and community commitments. This section was included in the survey to 
determine if a pattern of family expectations interfering with the school work of female 
Appalachian youth is present in the study population as found by Bradbury and Mather 
(2009). These types of questions have not been included in previous research about the 
educational aspirations of female youth in Appalachia. For that reason, normative 
events, such as major holidays, were used to develop the list used.   
 In the last section of the survey, participants were asked general demographic 
data: age, number of siblings, estimated family income, race/ethnicity and residential 
information questions were asked. The last two questions of the survey allowed the 
participants to include any information that they did not include in the other parts of 
the survey. Participants were able to share about other people who may have 
influenced their education as well as provide any additional comments they feel would 
be helpful or important about educational attainment.  
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Sample Population 
A sample population of female youth from Appalachia who are first generation 
college students were drawn from the Robinson Scholars Program at the University of 
Kentucky. The Robinson Scholars Program was suggested to the researcher by the 
advising committee. The scholars in this program are from Eastern Kentucky, which is 
part of the Appalachian region as defined by the Appalachian Regional Commission 
(ARC.gov, N.D.). The Robinson Scholars Program serves first generation college students 
from Eastern Kentucky. The use of the Scholars as the study population will fill the needs 
of the population necessary for the study.  
 The Robinson Scholars Program is a college enrichment program that provides 
scholarships to those students who are selected as Robinson Scholars. The program 
provides support and full scholarships to students who show academic promise but may 
encounter barriers, financial and otherwise, that may hinder the completion of a 
bachelor’s degree.   
 These scholarships are highly competitive. Students receiving this scholarship are 
first a part of the Robinson Scholars program staring in their freshman year of high 
school. To receive the scholarship, students must show academic and personal 
excellence, be active leaders, be enrolled in Kentucky’s pre-college curriculum, and hold 
a minimum of a 3.0 GPA (uky.edu) 
 22 
 
Figure 3.1: Map of Robinson Scholars Program Service Area
 
To begin the process for including the Robinson Scholars Program in the study, 
permission was obtained by the College Services Coordinator for the Robinson Scholars, 
who gave the full support and cooperation of the program. At his suggestion, the survey 
was administered at the yearly banquet before the start of the Fall 2014 semester. 
The study population is approximately sixty-five women who are part of the 
Robinson Scholars Program at the University of Kentucky. All subjects in the study were 
students who are enrolled in college courses.  
Pre-Testing 
 To increase reliability and validity, before the survey was sent to the Institutional 
Review Board, a pre-test was done. Graduate students and faculty in the department 
took the survey to test for clarity and understanding of the questions.  Suggestions from 
the pre-test were used to make changes to the survey before final administration to the 
participants. 
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Institutional Review Board  
 After permission was obtained from the Robinson Scholars Program to use the 
female scholars as the population for the study, it was necessary to obtain permission 
from the University of Kentucky Institutional Review Board to administer the survey. 
Because the survey posed minimal risk, or no more risk than encountered in daily 
activities, the process of exempt review was utilized.  
Data Collection 
A paper survey was used to collect data for this study. The onetime survey took 
approximately fifteen minutes to complete. The survey was distributed at the scholars’ 
banquet prior to the main events. Instructions were given by the researcher. All surveys 
were collected upon completion via envelopes provided by the researcher. Participation 
in the study was voluntary and anonymous.  
Survey answers were completely anonyms and confidential. Participants were 
instructed to place their answered survey booklets in the large manila envelopes place 
in the middle of each table. After the completion of the banquet, the envelopes were 
collected. There is not material to connect the participants to the surveys they have 
filled out. Raw data was only seen by the principle investigator and approved advisor.   
Data Analysis 
 To analyze the data, Microsoft Excel 2010 spreadsheets were utilized. For each 
question, the answers where calculated percentages based on the number of 
respondents for each question, making “n” not equal on all questions.  
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For values of “n” for each question, see full survey results in appendix A. Answers were 
coded before data entry, giving each answer a corresponding number. All non-
responses were coded with zero (0). 
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Chapter 4: Data Analysis 
Research Question  
 This study looks at how families influence the educational aspirations of female 
youth in Appalachia as it applies to the females in the Robinson Scholars Program. 
Demographic Information  
 In order to obtain demographic information, participants to provide basic 
demographic information to the investigator. Participants were asked year of birth, 
number of siblings, estimated family income, race/ethnicity, Appalachian and Kentucky 
residency and current education. 
The year of birth for the survey participants ranged from 1992 to 1996. The most 
participants, 31.7%, indicated being born in 1996, 18 years of age. Other participants 
were spread across years 1992-1995, 19-22 years of age. The majority of participants, 
51.2%, indicated having one sibling. The other participants were spread across sibling 
numbers ranging from 0 to 5.  
Participants were also asked to provide an estimated household family income. 
While the responses were spread among a range of below $10,000 to above $100,000, 
the most frequently selected answer was $10,000 to 19,999; 22% of participants 
estimated this to be their household family income.   
Because prior studies (e.g. Dyk and Wilson 1999) have shown a high social capital 
can offset a low financial capital, it is important to look at the family income responses 
provided. A majority of participants indicated having a family size of 4. Based on data 
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from the United State Census (2013), a family of 4 is below the poverty line if the 
household income is less than $23,283. Of the participants who indicated an answer for 
the “Estimated Household Family Income”, 42.8% gave a response that puts them and 
their family below the poverty line.  
 The participants were asked to identify their race/ethnicity. Participants had the 
option to choose all that apply or to list a category not included. The large majority of 
the participants, 80.5%, self-identified as white. The remaining participants were spread 
throughout the remaining categories.  
 The majority of participants, 65.8%, indicated they had never lived in a non-
Appalachian county. While 22% indicated they had, it was realized after the survey 
administration that all of the participants currently live in Lexington, Kentucky. 
Lexington falls outside the Appalachian region of Kentucky. In hindsight, participants 
should have been asked to indicate if they had lived in a non-Appalachian county prior 
to attending the University of Kentucky.The majority of participants, 68.3%, also 
indicated they are lifetime residents of Kentucky. The remaining participants were 
distributed amount the categories from 1-5 years to more than 15 years with no 
particular pattern. See table Appendix for full data.  
Of the 41 respondents, the majority, 51.2%, were freshman students. The 
reminaing groups were smaller. Sophomores were the second most represented with 
17.2% of respondents. Both junior and senior statuses were represented with 14.6% in 
each year. See Figure 4.1 below.  
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Figure  4.1: Current Year in College  
  
The large majority of students knew the academic major they planned to pursue; 
73.2% indicated yes to the questions while only 24.4% were undecided and 2.4% did not 
respond. Of the participants that listed their academic major, 24.4% indicated majors in 
the Health Sciences field. The category with the second most respondents was 
Education, all types being combined. Other responses included Communications, 
Accounting, Engineering, Political Sciences, and Hard Sciences. 
Parental Support 
 Participants were asked to identify up to four parental figures who were part of 
their high school and college education. Because of the modern configurations of 
families, participants were given the option to choose up to four parental figures. The 
identified parental figures were then used in subsequent survey questions.  
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A large majority, 95.1%, responded a mother was a parental figure. With a 
slightly smaller percent, 78.0%, fathers were the next most identified parental figures. 
The third most indicated parental figure was grandmother, 22.0%. Three categories, 
step-father, grandfather and other had response rates of 7.3%. No participants chose 
step-mother as a parental figure. While flexibility was given in the selection of parental 
figures, 73.2% of participants indicated having both a mother and a father parental 
figure that was an important part of their high school and college education.  
 Participants were asked to use the parental figures identified in the previous 
question to indicate which of the listed supports were provided to them in high school 
and college. The table used for the question included sixteen options representing both 
social and financial supports. Participants could select all supports that applied to each 
of the indicated parental figures.  
For those students who indicated a mother as a parental figure, the majority 
chose the all five supports associated with high school. Supports “had regular 
conversations with me about my academic progress in high school” and “had regular 
conversations with me about expectations to attend college were chosen by a high 
percentage, 82.9%, of the participants. The high school support that was chosen by the 
least amount of participants was “helped me with my homework in high school” with 
only 58.5% of participants indicating receiving support for this.  
As for the types of supports associated with college, two of the eleven supports 
stood out from the rest. “Supports my decision to attend college” and “Encourages me 
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to do well in college” were both indicated as supports provided by a mother for 70.7% 
of the participants. The two supports that were indicated by the fewest participants 
were “helps me with college course work” and “supports me financially by paying for 
computer” with 34.1% and 46.3%, respectively.  
When it comes to supports received by the participants who listed a father, 
there is one support that stands out from both categories; 82.9% of participants 
indicated their father provides them with financial support by giving them spending 
money in college. A majority of participants, 61.0%, also indicated that in high school 
they had regular conversations about the expectation to attend college with their 
fathers. As for what supports were given least often by the father, 34.1% indicated 
receiving help with homework in high school and 26.8% reported help from their father 
with college course work.  
When examining the supports given by the parental figures, an interesting 
pattern can been seen; mothers provide emotional supports more often that fathers 
and fathers provide financial support more often than mothers. For example, 
participants indicated that 82.9% of their fathers provide spending money to them while 
they are in college while only 48.8% of mothers provide this same support. When 
considering emotional supports, 70.7% of participants indicated having a mother that 
encourages them to do well in college while only 58.5% of participants indicated 
receiving that same support from their fathers. A full comparison of supports provided 
can be seen in Table 4.1. 
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Table 4.1: Supports Provided by the Mother and Father 
 
 
 
 
 
 
 
 
 
In both the grandmother and grandfather parental figure categories, the support 
of “had regular conversations with me about my academic progress in high school” 
stands out the most with 17.1% and 7.3% respectively. The other supports for 
grandmother and grandfather, as well as the remaining parental figures, were selected 
without any one support standing out from the rest.  
When participants were asked to identify the one most influential parental figure 
along with the support provided by that person, another trend can be seen. The 
majority of participants chose their mother as the most influential person in their 
 Parental Figures 
Mother Father 
High School  
Attended after school functions with me 70.7% 46.3% 
Financially supported my high school activities 78.0% 58.5% 
Helped me with high school homework 58.5% 34.1% 
Had regular conversations with me about… 
my academic progress in high school  82.9% 53.7% 
expectations to attend college 82.9% 61.0% 
College 
Have regular conversations with me about… 
my academic progress in college  68.3% 48.8% 
aspects of college life other than academics 63.4% 48.8% 
Helps me with college course work 34.1% 26.8% 
Supports my decision to attend college 70.7% 58.5% 
Supports my academic major 68.3% 56.1% 
Encourages me to do well in college 70.7% 58.5% 
Supports me financially by paying for… 
Other day to day expenses  51.2% 41.5% 
Spending money 48.8% 82.9% 
Personal Necessities  65.9% 48.8% 
Computer 46.3% 48.8% 
School supplies  48.8% 39.6% 
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educational aspirations; 63.4% of participants listed their mother versus only 12.2% of 
participants listed their father.  
Although participants were asked to indicate the one most influential support, 
some provided more than one answer. Those answers were counted in the percentages 
making the totals for each more than 100%. This still allows the most influential support 
to emerge.  
 For those participants who choose their mother as the most influential parental 
figure, there was one support that stood out from the rest. The most frequently 
selected support was “expects me to attend college”; of the 26 participants who 
selected mother, 69.2% chose this as the most important support they received. This 
support was selected nearly twice as often as the next most selected support.  
The most frequently chosen support over all, “expects me to attend college”, 
falls under the supports listed in the “high school” category. There is also one support 
that stands out in the supports listed under the “college” category; “supports my 
decision to attend college” was indicated by 34.6% of participants as being the most 
important support provided by their mothers.  
The remainder of participants who responded to the question had answers that 
were spread across the other categories of parental figures; father, grandmother and 
church member were also selected. For these three categories, the responses for the 
most important support were spread out among the list. There was no particular 
support that stood out from the others as being more important.  
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This data falls in line with the other research that suggest family support plays a 
key role in the educational attainment of female youth from Appalachia. The more 
family support a child has, the more likely they are to pursue a degree in higher 
education. In this case, a majority of respondents felt there was an expectation for them 
to attend college. This could be a factor in the number of participants who wish to 
pursue degrees beyond undergraduate. 
The responses given by the participants also support the research of Cheng-Mau 
and Bikos (2002) about the important role gender plays in the educational aspirations of 
youth. With a majority of participants choosing their mother as the most influential 
parental figure, the idea that females are more often influenced more heavily by their 
mothers can be seen.  
Family Information  
For the next section of the survey, participants were asked to identify 
information about the parental figures chosen at the beginning of the survey. 
Participants were asked to identify the highest educational level attained, the length of 
Kentucky residency and the occupation of the selected parental figures. Parental 
educational attainment has been shown to have an impact on the educational 
attainment of the children (e.g. Dyk and Wilson 1999). 
When identifying the highest educational level attained by the selected, the 
most frequently selected answer across all categories of parental figures was high 
school graduate, including equivalency. Although high school graduate was the most 
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frequent, 34.1%, participants indicated 22.0% of mothers had at least some college. 
Participants also indicated that 9.8% of their mothers had an Associate’s degree, as well 
as 9.8% hold a Bachelor’s degree. The percentage of mothers who had college education 
is higher than any other parental figure category. This data is not surprising since the 
Robinson Scholars Program serves first generations college students.  
 Participants indicated 36.6% of fathers attained a high school diploma or 
equivalency. In both some college, no degree and technical or trade school options, 
7.3% of participants indicated their fathers had those levels of education. For the 
options less than 9th grade, 9th-12th grade with no diploma and Associate’s degree, 4.9% 
of participants chose each of these levels as the highest level attained by their fathers. 
The educational attainment of the grandmothers is similar to that of the 
mothers; 12.2% indicated their grandmother had a high school diploma or equivalency. 
In the options involving college: some college with no degree, Associate’s degree, and 
Bachelor’s degree, 2.4% of participants indicated having a grandmother who had 
attained each of these levels of education.  
 The attainment level of both grandfathers and step-fathers was distributed 
evenly across three categories.  For the grandfathers, 2.4% of participants indicated 
having a grandfather with the each of the following levels of education: 9th-12th grade 
with no diploma, high school graduate or equivalency, and Associate’s degree. For the 
step-fathers, 2.4% of participants reported having a step-father with each of the 
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following levels of attainment: less than 9th grade, high school graduate or equivalency, 
and Associate’s degree.   
Participants were next asked to indicate how many years their selected parental 
figures had been residents of Kentucky. In the “mother” category, the majority of 
participants, 61.0%, indicated their mother is a lifetime resident of Kentucky. Both 
“more than 15 years” and “no response” were the next most frequently selected with 
14.6% each.  
For the parental figure of “father”, the option of lifetime resident was chosen 
most often with 43.9%. The next most frequent categories were “no response” and 
“more than 15 years” with 17.1% and 12.2%, respectively.  For the remaining parental 
figures, the responses ranged from no response given to “Lifetime Resident.”  
Survey participants were also asked to identify the occupation of the selected 
parental figures. Occupational categories were developed using the American 
Community Survey and results from the survey pre-test.  
For the parental figure of “mother”, there were two categories that stood out 
from the others. The most frequently chosen occupation was in the “health care and 
social assistance” option. Participants indicated 19.5% of their mothers have 
occupations in this field. The option of “other” was the next most frequently chosen 
option. Participants indicated 17.1% of their mother had an occupation other than the 
ones listed. Participants were asked to list these occupations and this was a wide range 
of responses from currently in school to homemaker.  
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Two categories also stood out for the parental figure “father.” Over one forth, 
26.8%, of participants indicated their father worked in an occupation in the “other” 
option. While there were a wide variety of responses listed for the occupation, many 
listed self-employed. Survey participants also indicated 12.2% of their fathers are 
unemployed. The remaining responses were spread among the other occupations.  
For all of the other selected parental figures, the responses were spread across 
the various occupations. However there was one category that had frequent selection 
for both grandmother and grandfather; “currently unemployed” was the most 
frequently chosen by the participants. Participants also identified 12.2% of mothers 
were currently unemployed.  Given the high unemployment rates, this is not surprising.  
Family Expectations 
 Because family roles usually continue even after leaving for college, questions 
about family expectations were included. For questions 11 and 12, participants were 
asked to identify the level of expectation to be home for selected events and the level of 
interference those events has on completing their college course work. A list of holidays 
and family events was given to the participants with the option to add in any other 
events important to them.  
 In the first set of events, Major Holidays, the majority of participants indicated 
being home for Christmas and Thanksgiving was highly expected of them. High 
expectations for Easter were slightly under majority at 46%. Although it was indicated it 
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was important to attend these events, the majority of participants indicated no level of 
interference with their college course work.  
 Aside from major holidays, there were two other events that have higher 
expectations than most of the other listed events. The first event falls in the “wedding” 
category listed; 34% of participants indicated being expected to attend extended family 
weddings. While this number may not seem high, it means that slightly over 1 in 3 of the 
participants feel they are expected to attend extended family weddings, such as a 
cousin’s wedding. The other figure that stands out is the number of participants that 
indicated they feel an expectation to attend church on Sundays; 20% of participants felt 
this expectation. Again, while it may not seem significant, the number represents 1 in 5 
participants who feel they need to make the drive from Lexington to their homes in 
Eastern Kentucky for Sunday church services. Distances vary but based on the service 
area from Figure 3.1, this means a 2-4 hour drive one-way for these participants.  
 For the rest of the listed events, the level of expectation for the student to be 
home for the event varied. However, regardless of the indicated level of expectation, 
there was no instance where the events were not expected to cause interference with 
the participants course work. For all listed events, a large majority of the participants 
indicated there was no interference with college course work. This could be caused by 
the large amount of freshman participants in the survey who have never experienced 
how family expectations to attend listed events can possibly interfere with course work.  
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Additional Information 
Participants were given the opportunity to share information with the 
investigator in two open ended questions at the end of the survey. The first question 
asked the participants to describe anyone other than a parental figure who has been 
supportive of their educational aspirations and their relationship to that person. The 
second question asked the participants to provide any additional comments about 
family support and their educational aspirations.  
 When asked to identify anyone else who was supportive of their educational 
aspirations, 51.2% of participants chose to provide an answer for this question. These 
responses were varied but were mainly other family members, as well as teachers. One 
participant identified the mentors of the Robinson Scholars Program as supporting her 
educational aspirations.  
For the final question in the survey, participants were asked to provide any 
additional information about family support and their educational aspirations they 
would like to share. While only 8, or 19.5%, participants chose to include responses, 7 
participants, 87.5%, indicated an answer about how important family support is to 
educational aspirations. 
 This was a completely open question where participants could chose to tell the 
investigator any information they wanted; yet, 87.5% of those who answered indicated 
how important it was to have family support. This supports the research, such as Dyk 
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and Wilson (1999), about the critical role families play in the educational aspirations of 
female youth in Appalachia.  
In contrast to the presence of family support, the 8th participant indicated that 
you have to be the one to better yourself. This cannot be done for you. As shown in the 
literature and in participant responses, family support is important. However, if 
someone does not want to choose the path of higher education, no amount of support 
will cause that person to want to do well. While family support may be important, it 
must also be noted there are other factors that influence a person’s educational 
aspirations. Supports can also be provided by teachers, community members and other 
family members.  
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Chapter 5: Discussion and Conclusion 
Female Youth in Appalachia 
The female youth of Appalachia are often underserved and misrepresented. 
Their educational aspirations are overlooked by many. While there have been studies 
done on the educational aspirations of the Appalachian youth (e.g. Dky and Wilson 
1999; Wilson et al,1993) , the role of gender is often not included. This study looked 
directly at the educational aspirations of female youth in Appalachia. 
 As the economic environment changes throughout Appalachia, a change in the 
culture of education is also happening. The educational and occupational aspirations of 
female youth in Appalachia are changing, too. The new generation of young women 
from Appalachia are transitioning to a generation of educated women taking part in the 
transition of the region. 
We know from the participants responses about supports provided that there 
was a high expectation for them to attend college. Because this sample population was 
part of the Robinson Scholars Program, it is not surprising that there was a feeling of 
high expectation to attend college. This shows a high family social support. Although 
there was a high lack of financial capital, the majority of participants indicated they plan 
to obtain more than a graduate degree. This data agrees with the findings of Dyk and 
Wilson (1999) that in the absence of financial capital, social support is important even in 
the absence of financial resources.  
 
 40 
 
With the high response rate to the question “Had regular conversations with me 
about expectations to attend college”, the findings of Byun et al. (2012) are supported. 
This study noted when regular discussions about college were had, students felt a higher 
expectation to attend college. These college conversations represent a form of social 
support; reinforcing that social supports are key to the empowerment of female youth. 
Parental Educational Attainment versus Participant Aspirations 
 Participants were asked to indicate the highest level of educational attainment 
for their selected parental figures. For all categories of parental figures, high school 
graduate was the most frequently selected answer. Which was expected since the 
Robinson Scholars program serves first generation college students, however this is 
contrary to previous research. Dyk and Wilson (1999), Chenoweth and Galiher (2004) 
both indicate a correlation between the educational attainment of the parents and the 
educational aspirations of the children; children who have parents with higher 
education are more likely to attain a degree than their peers whose parents do not 
possess a college degree.  
 In total, 68.3% of participants anticipate completing more than an 
undergraduate degree; countering the literature mentioned previously (Dyk and Wilson, 
1999; Chenoweth and Galiher, 2004.) As acknowledge in the beginning of the 
discussion, there are many factors that influence the educational aspirations, including 
family support. Although the parental figures may not have had a college degree, it is 
possible that the expectation to attend college and support to do so helped outweigh 
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the influence of their parents own attainment. This high level of educational aspirations 
may be due to the role the Robinson Scholars Program plays.  
When asked if there was someone other than a parental figure who was 
supportive of your educational aspirations, one participant responded by saying 
“Anyone around me that I saw struggle because of not finishing college.” In this 
particular case, it was not the attainment of a college education that has motivated her 
to have high educational aspirations, but a lack there of. It is possible this example is 
true for others. Although the majority of parents do not have college experience, they 
can still serve as role models in the form of opposite role models. As opposed to 
providing support through knowledge of the experience, the parents are able to provide 
encouragement to do well. They are also able to show how not finishing college has 
caused struggles that may not have happened had they finished their education.  
Parental Support 
 Based on participant answers, most of them felt their mother provided social 
supports and fathers provided financial supports. Social supports indicated as being 
provided by the mother included attending after school functions. The number of 
fathers who were indicated as having attending those functions was much lower. This 
may not mean that the fathers of the participants did not want to be present for the 
after school activities in high school but it could be a result of occupation. The fathers’ 
employment may have prevented them from providing that support. 
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There could be a similar issue of inability to provide support rather than lack of 
desire when it comes to who provides the finances in the household. Most participants 
indicated their fathers being the main provider of financial supports in college for things 
like spending money and a computer. However, that does not necessarily mean their 
mothers did not want to provide this support. The mother may not have the access or 
control over the finances to be able to provide the same kind of support the father can.  
Limitations and Suggestions for Further Research 
Some limitations of the study may be resolved with future research. Due to 
accessibility of a sample population, the study only looked at the part of Appalachia 
located in Eastern Kentucky. Also, because of the nature of the scholars program there 
may be a level of bias not found in a more diversified population. Results are limited to 
the sample population; there for they cannot be applied to all women in Appalachia. 
The Robinson Scholars Program is a highly selective program. Students in the Robinson 
Scholars Program have a high pressure to succeed. They are offered a full scholarship to 
the land-grant institution that comes with high expectations and pressure to do well.  
To gain a better understanding of the larger population of female youth in 
Appalachia, more extensive research will need to take place. Because this survey only 
looked at the family influences on the educational aspirations of 41 women, 
generalizations about the population cannot be made. This survey was also only of 
women from Eastern Kentucky, which represents a small portion of all youth in 
Appalachia.  
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Due to the difference between the supports given by the mother and the father, 
further investigation about how the role of emotional supports versus financial supports 
would be useful. Mothers provided supports that were more emotional while father 
provided supports that were more financial. During further investigations, it would be 
necessary to expand on what the list of financial supports to explain in more detail what 
those supports are specifically referencing.    
With a significant number of participants indicating a mother as a parental figure 
and also as the most influential parental figure, further research may focus directly on 
the relationship of mothers and daughters. A deeper investigation of the supports 
provided by the mother and how those supports played a role in the educational 
aspirations of the daughter could explain why some supports were more important than 
others. This investigation would be ideally done by in depth interviews with mother and 
daughter pairs. For example, a majority of the participants indicated their mothers had 
regular conversations about expectations to attend college. A more in depth interview 
my take a look at what those expectations where and how the conversations have 
impacted the educational aspirations of the daughters.  
Although there were only a few family expectations that stood out from the 
others listed, these events included only normative events that may take place. For a full 
understanding of how family expectations impact students’ ability to perform, further 
investigation is needed. A more comprehensive list of events with more options for 
events out of the norm is needed. A better understanding may also come from students 
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who are juniors or seniors. With the majority of this study being freshman, they may not 
have experienced the impact these family expectations can have. 
Research utilizing a qualitative method with interviews may also be able to look 
closer at the relationship between family social support and financial support. Previous 
research (Dyk and Wilson, 1999) has shown that in the absence of financial capital, 
family social capital may offset the lack of monetary support. Participants would be able 
to discuss more about how the emotional supports and social supports that are a part of 
social capital have impacted them if there was a lack of financial capital from their 
parents.  
Conclusion  
 While the Robinson Scholars Program is a unique, highly achieving population, it 
the results still demonstrate that the role of family support is important in their 
educational aspirations. This research examined the relationship between family 
support and the educational aspirations of female youth in Appalachia. The indication 
by participants that their mothers were more influential than any other parental figure 
also adds to the findings of Cheng-Mau and Bikos (2002) that gender plays a role in the 
educational aspirations of youth. The data collected showed most participants wanted 
to obtain degrees of higher education and their parents expected them to attend 
college.  
 Education aspirations of the youth from rural Appalachia are often overlooked. 
Many Appalachian youth are seen as dumb Hillbillies due in part to the media portal of 
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the region. Although more research will need to be done to fully understand the topic, 
this data shows that the female youth from Appalachian Kentucky have aspirations 
other than those perceived by the public.  
The data collected may help educators, administrators, and policy makers to 
better understand the population of female youth in Appalachia. As curriculum is 
developed, educational standards are set, and policies are made, it is important to keep 
the population being served at the front of the conversation. With continued research, 
the population of female youth in Appalachia will be better served in today’s school 
system.  
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Appendix A  
Family Influences on the Educational Aspirations of Female Youth in Appalachia 
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Dear Robinson Scholar: 
 
The survey you are receiving is being done as part of a Master’s thesis project. The 
purpose of this survey is to explore how families influence the educational aspirations of 
female youth in Appalachia. The survey looks at types of family support provided as well 
as family expectations. 
 
Although you will not get personal benefit from taking part in this research study, your 
responses may help us understand more about how family support can impact the 
educational aspirations of female youth in Appalachia.   
 
We hope to receive completed questionnaires from about 65 people, so your answers 
are important to us.  Of course, you have a choice about whether or not to complete the 
survey/questionnaire, but if you do participate, you are free to skip any questions or 
discontinue at any time.   
 
The survey/questionnaire will take about 15 minutes to complete.   
 
There are no known risks to participating in this study. However, if you do not wish to 
participate, please close your survey booklet and place it in the envelope on the table. 
All surveys will be placed in the envelope and collected after everyone has completed 
the survey.  
 
Your response to the survey is anonymous which means no names will appear or be 
used on research documents, or be used in presentations or publications.  The research 
team will not know that any information you provided came from you, nor even 
whether you participated in the study. 
 
If you have questions about the study, please feel free to ask; my contact information is 
given below.  If you have complaints, suggestions, or questions about your rights as a 
research volunteer, contact the staff in the University of Kentucky Office of Research 
Integrity at 859-257-9428 or toll-free at 1-866-400-9428. 
 
Thank you in advance for your assistance with this important project.   
 
Sincerely, 
 
Leah Vance 
Department of Community and Leadership Development, University of Kentucky 
PHONE:  859-257-7583 
E-MAIL:  leah.vance@uky.edu 
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Introductory Information  
1. Which of the following best describes your current year in college? 
 Freshman 51.2% 
  Sophomore 17.1% 
 Junior 14.6%  
 Senior 14.6% 
 Other 0% 
 No Response 2.4% 
2. Do you know your academic major?  
Yes 73.2%  No, I am undecided.  24.4%  No Response 2.4% 
If yes, what is your current Undergraduate Major? 
 
 
3.  What is the level of education you would like to complete? 
 Undergraduate 19.5% 
  Master’s 26.8% 
 Doctorate 41.5% 
 Other 9.8% 
 No Response 2.4% 
 
 
Majors by Group Number %
Education 6 18.8%
Health Sciences 10 31.3%
Communications 2 6.3%
Accounting 1 3.1%
Engineering 1 3.1%
Political Science 1 3.1%
Hard Sciences 5 15.6%
No Response 6 18.8%
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4. Do you anticipate being able to complete this level of education? 
Yes 95.1%  No 2.4% No Response 2.4% 
 
If no, what level do you anticipate completing? 
 Undergraduate 4.9% 
 Master’s 0% 
 Doctorate 4.9% 
 Other 0% 
 No Response 90.2% 
 
Parental Support 
5. Who were your parental figures during high school and college? Please 
choose from the options below. If there are more than 4, please choose the 4 
that were most present.  
 Mother 95.1%  Step-Mother 0.0% 
 Father 78.0%  Step-Father 7.3% 
 Grandmother 22.0%   Grandfather 7.3% 
 Other 7.3% 
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TYPES OF SUPPORT BY PARENTAL FIGURES 
Family Support - Continued  
6.  
 
 
 Parental Figures 
Mother Father 
Grand 
mother 
Grand 
father 
Step-
Father 
Other 
 
Attended after school 
functions with me 
70.7% 46.3% 2.4% 0% 2.4% 4.9% 
Financially supported my high 
school activities 
78.0% 58.5% 12.2% 2.4% 4.9% 2.4% 
Helped me with high school 
homework 
58.5% 34.1% 2.4% 2.4% 2.4% 2.4% 
Had regular conversations with me about… 
my academic progress in high 
school 
82.9% 53.7% 17.1% 7.3% 4.9% 4.9% 
expectations to attend college 82.9% 61.0% 9.8% 2.4% 4.9% 4.9% 
Have regular conversations with me about… 
my academic progress in 
college 
68.3% 48.8% 9.8% 2.4% 2.4% 4.9% 
aspects of college life other 
than academics 
63.4% 48.8% 4.9% 0% 2.4% 2.4% 
Helps me with college course 
work 
34.1% 26.8% 2.4% 0% 0% 2.4% 
Supports my decision to 
attend college 
70.7% 58.5% 9.8% 2.4% 2.4% 4.9% 
Supports my academic major 68.3% 56.1% 7.3% 2.4% 2.4% 4.9% 
Encourages me to do well in 
college 
70.7% 58.5% 9.8% 2.4% 2.4% 4.9% 
Supports me financially by paying for… 
Other day to day expenses 51.2% 41.5% 2.4% 0% 2.4% 4.9% 
Spending money 48.8% 82.9% 2.4% 
0% 
2.4% 4.9% 
Personal Necessities 65.9% 48.8% 2.4% 
0% 
2.4% 4.9% 
Computer 46.3% 48.8% 0% 0% 0% 2.4% 
School supplies 48.8% 39.6% 2.4% 
0% 
2.4% 4.9% 
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7. From the supports listed on the previous page and repeated below 
A. Which one parental figure was most influential in your educational 
aspirations? 
B.  Which was the one most important support they provided? 
 
Parental Figure 
Mother 
63.4% 
Father 
12.2% 
Grand
mothe
r 4.9% 
Church 
Member 
2.4% 
No 
Respon
se 
17.1% 
Please pick only the ONE most important type of support  
High School 
Attended after school function 
with me 
17.1% 2.4% 0% 0% 80.5% 
Financially supported my high 
school activities 
24.4% 4.9% 0% 0% 70.7% 
Helped me with high school 
homework 
9.8% 4.9% 0% 0% 85.3% 
Had regular conversations with me about…  
my academic progress in high 
school with me 
17.1% 7.3% 0% 0% 76.6% 
expectations to attend college 43.9% 7.3% 4.9% 2.4% 41.5% 
College 
Have regular conversations with me about…  
my academic progress in college 
with me 
19.5% 7.3% 0% 0% 73.2% 
aspects of college life other than 
academics 
14.6% 7.3% 0% 0% 78.1% 
Helps me with college course 
work 
4.9% 2.4% 0% 0% 92.7% 
Supports my decision to attend 
college 
22% 7.3% 0% 0% 70.7% 
Supports my academic major 12.2% 7.3% 0% 0% 80.5% 
Encourages me to do well in 
college 
19.5% 4.9% 2.4% 2.4% 70.8% 
Supports me financial by paying for… 
Other day to day expenses  12.2% 2.4% 0% 0% 85.4% 
Spending money 12.2% 0% 0% 0% 87.8% 
Personal Necessities  14.6% 2.4% 0% 0% 82.9% 
Computer  7.3% 2.4% 0% 0% 90.3% 
School supplies  9.8% 0% 0% 0% 90.2% 
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Family Information  
In the next 3 tables, please check the appropriate box for each parental figure. Please 
use the same parental figures selected on page 4 to fill the in columns.  
8. What is the educational level attained by each parental figure from page 4? 
Highest Educational Level Attained 
 
Parental Figure 
Mother Father 
Grand 
mother 
Grand 
father 
Step-
Father 
Other 
Less than 9th 
grade 
2.4% 4.9% 0% 0% 2.4% 0% 
9th-12th grade, no 
diploma 
7.3% 4.9% 0% 2.4% 0% 0% 
High school 
graduate Includes 
equivalency 
34.1% 36.6% 12.2% 2.4% 2.4% 0% 
Some college, no 
degree 
22.0% 7.3% 2.4% 0% 0% 0% 
Associate’s degree 9.8% 4.9% 2.4% 2.4% 2.4% 0% 
Bachelor’s degree 9.8% 0% 2.4% 0% 0% 0% 
Graduate or 
professional 
degree 
0% 0% 0% 0% 0% 4.9% 
Technical or trade 
school 
0% 7.3% 0% 0% 0% 0% 
Other (list) 0% 0% 0% 0% 0% 0% 
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9. How long have your parental figure(s) lived in Kentucky? Use the same 
parental figures selected on page 4.  
 
*One response noted that father never lived in Kentucky  
** One response noted that grandmother never lived in Kentucky 
 
 
 
 
 
 
 
Parental Figure 
Mother Father 
Grand 
mother 
Grand
father 
Step-
Father 
Aunt 
Church 
Member 
No 
Response 
1-5 
years 
2.4% 2.4% 0% 0% 0% 2.4% 0% 0% 
6-10 
years 
0% 2.4% 0% 0% 0% 0% 2.4% 0% 
11-15 
years 
4.9% 7.3% 0% 0% 0% 0% 0% 0% 
More 
than 15 
years 
14.6% 12.2% 0% 0% 0% 0% 0% 0% 
Lifetime 61.0% 43.9% 7.3% 2.4% 0% 0% 0% 0% 
No 
Respons
e 
14.6% 17.1% 9.8% 4.9% 4.9% 0% 0% 109.8% 
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Family Information – Continued 
Occupation of Parental Figures 
 
Mother Father Grandmother Grandfather 
Step-
Father 
Other 
Agriculture, 
forestry, fishing and 
hunting, and mining 
0% 4.9% 0% 0% 0% 0% 
Construction 0% 4.9% 0% 0% 0% 0% 
Manufacturing 0% 7.3% 0% 0% 2.4% 0% 
Wholesale trade 0% 0% 0% 0% 0% 0% 
Retail trade 2.4% 0% 0% 0% 0% 0% 
Transportation, 
warehousing, and 
utilities 
2.4% 4.9% 0% 0% 0% 0% 
Information 0% 0% 0% 0% 0% 0% 
Finance and 
insurance 
4.9% 0% 0% 0% 0% 2.4% 
Real estate and 
rental/leasing 
0% 0% 0% 0% 0% 0% 
Professional, 
scientific, 
management, and 
administrative 
2.4% 0% 0% 0% 0% 0% 
Waste management 
services 
2.4% 0% 0% 0% 0% 0% 
Educational services 12.2% 0% 0% 0% 0% 2.4% 
Health care and 
social assistance 
19.5% 2.4% 2.4% 0% 0% 0% 
Arts, entertainment, 
and recreation 
0% 0% 0% 0% 0% 0% 
Accommodation 
and food services 
7.3% 0% 0% 0% 0% 0% 
Other services, 
except public 
administration 
0% 2.4% 0% 0% 2.4% 0% 
Public 
administration 
2.4% 2.4% 0% 0% 0% 0% 
Currently 
Unemployed 
12.2% 12.2% 7.3% 4.9% 0% 0% 
Never worked 0% 0% 2.4% 0% 0% 0% 
Other (list) 17.1% 26.8% 7.3% 2.4% 2.4% 0% 
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Family Expectations  
11. Please check all of the events below that you are expected to attend while in 
college by indicating the level of expectation. High expectation meaning that 
there would be extreme disappointment if you did not attend the event.  
Survey Response Totals Question 11  
Events Level of Expectation I will be home for…  
  
No 
Expectation 
(1) 
Low 
(2) 
Moderate 
(3) 
High 
(4) 
No Response 
(0) 
Major Holidays           
Christmas  0% 2% 5% 78% 15% 
Thanksgiving 0% 5% 10% 71% 15% 
Easter 10% 12% 17% 46% 15% 
Other: ____________ 2% 0% 0% 0% 98% 
Other Holidays           
4th of July 20% 22% 27% 17% 15% 
Labor Day 34% 24% 10% 17% 15% 
Memorial Day 34% 22% 17% 12% 15% 
Other:____________ 0% 0% 0% 0% 100% 
Weddings           
Siblings 12% 7% 2% 63% 15% 
Extended Family    17% 20% 12% 34% 17% 
Family Friends 24% 27% 12% 17% 20% 
Birthdays           
Immediate Family 10% 20% 22% 29% 20% 
Extended Family 27% 46% 2% 5% 20% 
Family Friends  41% 32% 0% 7% 20% 
Milestone Birthdays 22% 20% 17% 22% 20% 
Funerals           
Immediate Family 0% 2% 5% 78% 15% 
Extended Family 5% 10% 39% 32% 15% 
Family Friends  12% 41% 15% 17% 15% 
Other Events           
Sibling Awards/Achievements 15% 27% 15% 27% 17% 
Church Services 34% 20% 10% 20% 17% 
Church Events  39% 20% 12% 12% 17% 
Community Events 39% 39% 2% 2% 17% 
Births within Immediate 
Family 20% 22% 17% 27% 15% 
Births within Extended Family 34% 34% 10% 2% 20% 
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Family Reunions 22% 34% 17% 12% 15% 
Other:_____________ 2% 2% 0% 2% 93% 
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Family Expectations Continued  
12. To what degree do you feel that the expectations to attend these events have 
interfered (or will interfere) with your ability to complete your college course 
work?  
Survey Responses to Q 12 Percentages  
Events 
Level of Interference with my College Course 
Work … 
  
None Low Moderate High 
No 
Response 
Major Holidays           
Christmas  68.3% 12.2% 2.4% 2.4% 14.6% 
Thanksgiving 58.5% 22.0% 2.4% 2.4% 14.6% 
Easter 63.4% 22.0% 2.4% 0.0% 12.2% 
Other:_____________  19.5% 2.4% 0.0% 0.0% 78.0% 
Other Holidays           
4th of July 73.2% 7.3% 4.9% 2.4% 12.2% 
Labor Day 68.3% 9.8% 9.8% 0.0% 12.2% 
Memorial Day 68.3% 9.8% 9.8% 0.0% 12.2% 
Other:_____________ 22.0% 2.4% 0.0% 0.0% 75.6% 
Weddings           
Siblings 68.3% 19.5% 0.0% 0.0% 12.2% 
Extended Family    63.4% 14.6% 4.9% 4.9% 12.2% 
Family Friends 65.9% 12.2% 4.9% 2.4% 14.6% 
Birthdays           
Immediate Family 56.1% 22.0% 9.8% 0.0% 12.2% 
Extended Family 61.0% 17.1% 7.3% 2.4% 12.2% 
Family Friends  63.4% 14.6% 4.9% 4.9% 12.2% 
Milestone Birthdays 58.5% 17.1% 7.3% 2.4% 14.6% 
Funerals           
Immediate Family 46.3% 17.1% 12.2% 12.2% 12.2% 
Extended Family 53.7% 22.0% 9.8% 2.4% 12.2% 
Family Friends  58.5% 17.1% 7.3% 4.9% 12.2% 
Other Events           
Sibling Awards/Achievements 58.5% 17.1% 7.3% 2.4% 14.6% 
Church Services  63.4% 14.6% 4.9% 2.4% 14.6% 
Church Events  65.9% 12.2% 4.9% 2.4% 14.6% 
Major Community Events 65.9% 12.2% 7.3% 0.0% 14.6% 
Births within Immediate 
Family 58.5% 17.1% 7.3% 2.4% 14.6% 
Births within Extended Family 63.4% 14.6% 7.3% 0.0% 14.6% 
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Family Reunions 63.4% 17.1% 7.3% 0.0% 12.2% 
Other:_____________ 19.5% 2.4% 0.0% 0.0% 78.0% 
 
Demographic Information 
13. Year of Birth  
Year of Birth 
Number % 
1992 1 2.4% 
1993 6 14.6% 
1994 6 14.6% 
1995 10 24.4% 
1996 13 31.7% 
No Response 
(0)  5 12.2% 
 
41 100.0% 
 
14. Number of Siblings:  
Siblings  Number % 
0 10 24.4% 
1 21 51.2% 
2 6 14.6% 
3 2 4.9% 
4 1 2.4% 
5 1 2.4% 
 
41 100.0% 
 
15. Estimated Household Family Income 
 Below $10,000  9.8%  $40,000-49,999  7.3%  $80,000-89,999  2.4% 
 $10,000-19,999  22%  $50,000-59,999  2.4%  $90,000-99,999  0% 
 $20,000-29,999  4.9%  $60,000-69,999  9.8%  Above $100,000  4.9% 
 $30,000-39,999  12.2%  $70,000-79,999  4.9%  Don’t Know   4.9% 
   No Response  14.6% 
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16. Race/Ethnicity (Please check all that apply)  
 White 80.5%  Black or African 
American  7.3% 
 American Indian and 
Alaska Native  0% 
 Asian  2.4% 
 Hispanic or Latino  0% 
 Native Hawaiian and 
Other Pacific Islander 
0% 
 Other  0%   
 No Response 12.2% 
*One participant selected two, as instructed to check all that apply.  
  
17. Have you ever lived in a non-Appalachian county?  
Yes 22.0%   No  65.8%    No Response 12.2% 
*All participants live in Lexington, which is not in an Appalachian county.  
 
 
 
 
 
 
 
 
 
 
 
18. How long have you been a Kentucky resident?  
 1-5 years  2.4% 
 6-10 years   7.3% 
 11-15 years   4.9% 
 More than 15 years   4.9% 
 Lifetime resident   68.3% 
 No Response  12.2 
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19. If there was someone other than your parental figure(s) who was 
supportive in your educational aspirations, please share your 
relationship to that person was and how they influenced you.  
 A woman from my church has been like a mother to me. She attended all 
of my performances in high school, supports me financially in college and 
encourages me to do will in college. She has been my main source of 
support. 
 Anyone around me that I saw struggle because of not finishing college.  
 Brother. Always encouraged me to make something of myself. 
 Ex-boyfriends mother: provided emotion support. Someone I could talk 
to  
 Future problem solving coach: helped me thought college and scholarship 
application process.  
 G.S. and N.F. with the Robinson Scholars program 
 Godparents helped with financial situations.  
 Grandmother- Financial 
 Grandmother-supporter 
 Grandparents pushed me to be a good, well-educated person 
 Grandparents, aunts/uncles: have never been to college 
 My aunt. She has always pushed me to do my best and go to college. 
 My aunt. She is helping me finance my college education so I can go to 
the college I want to go to.  
 My brother looks up to me and pushes me to set a good example. My 
cousin Jamie supports all my decisions and fills in when my parents can't.  
 MY FRIEND AND TEACHER MS V.M. SHE KEEPS ME POSITIVE  
 My friends and my Japanese professors always supported me and 
continue to support me in my college work.  
 My grandmother was supportive in a sense that she was caring and 
always wanted me to do my best. 
 My grandparents and aunts & uncles very supportive in providing me 
with everything I need.  
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 My teachers have always supported me by encouraging me to reach my 
full potential 
 Significant other- Always encourages me to be and do what makes me 
happy 
 Sister- supporting my decisions in college 
 
20. Do you have any additional comments about family support and your 
educational aspirations you would like to share?  
 Family support is VERY important.  
 I think family or community support is essential to success in pursuing higher 
education.  
 I wouldn't be where I am today without my family supporting me and my 
decisions.  
 MY FAMILY HAS DONE THE BEST THEY COULD, ALWAYS. 
 My mom and dad both are 100% supportive of me and my decision to attend 
college.  
 My parents instilled a work ethic in me that can never rival anyone else’s 
influences.  
 Plan to purse pediatric dietetic career. Such a supportive family makes a 
difference  
 You have to want to be better yourself. No one can be better for you. No matter 
how much someone wants you to get an education; you have to want it for 
yourself. 
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Thank you for taking the time to complete this survey. 
Your participation is greatly valued and appreciated. 
 
 
Please close the booklet when you have completed the survey and place it in the 
envelope that is provided on the table. 
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For more information please contact Leah Vance at leah.vance@uky.edu
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